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Abstract 
As Goronga (2013) notes that classroom interaction encourages students to 
actively participate in teaching learning process. Teacher question plays an 
important role to trigger students' critical thinking or Higher Order Thinking 
Skills (HOTS). This paper highlights questions revealed in teaching learning 
process that triggering students' critical thinking. Class observation and 
interview is conducted and then analyzed based on Bloom’s taxonomy. Data 
eventually show that remembering is mostly uttered to stimulate the 
students to state what they know about the topic and recall particular 
information. This means teachers find difficulties to practice questions with 
HOTS aspects. Teachers need to have more practice on how to encourage 
students to have critical thinking as one of skills in this disruptive era.  
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INTRODUCTION  
In this industrial revolution 4.0, characters, in particular, creativity, 
collaboration, critical thinking and communication are badly needed for both 
teachers and students to actively participate in the process of teaching and 
learning. In communication, for example, Yulia (2014) finds out that teachers 
find difficulties to motivate students to learn English, in particular, to improve 
students' speaking competence. Nations (2003) contends that learning English 
both in foreign and second language contexts needs four strands, that is 
meaning focused input (listening and reading), meaning focused output 
(speaking and writing), language focused learning (attention to language 
features) and fluency development (working with known material).   
The aim of teaching English in schools based on the Decree of the 
Minister of Education and Culture No. 060/U/1993 dated 25 February 1993 
and the 1989 Constitution on the System of National Education is to enable 
students to be proficient in English in the globalization era Rachmajanti 
(2008). Meanwhile, Nurkamto (2003) asserts that “the aim of the teaching of 
English in the schools has been to develop the students’ communicative 
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competence. It can be said that students are expected to be proficient in 
English for their future to face the globalization era. 
To enable the students to be proficient in English, teachers have an 
important role for the students in teaching and learning process. Teachers 
need to encourage students to be actively engaged to create conducive and 
communicative teaching and learning process. It is important to build good 
interaction between teachers and students. In order to help students to 
participate actively, teachers need to stimulate student critical thinking by 
asking questions revealing Higher Order Thinking Skills (HOTS). 
Classroom interaction is expected to occur in the EFL classroom. A good 
classroom interaction depends on how teachers give a chance to  students to 
talk each other, ask or share the information they get during the lesson. Khan 
cited in Putri (2014) claims that classroom interaction contributes to the 
students being active in the learning process.  
To stimulate students to speak actively, questions are needed in the 
teaching and learning process. Elder (2003) concluded that question define 
tasks and express problem and issues. 
One of the best-known classifications of question is based on Bloom’s 
taxonomy. In 2001, Anderson et al. revised Bloom’s taxonomy that provides 
six major categories in the cognitive domain; the categories are knowledge, 
comprehension, application, analysis, synthesis and evaluation.  In revised 
Bloom’s taxonomy, it provides a framework for teachers to design questions 
and task to get range of thinking skill. The followings are students six levels of 
criteria of thinking process to develop questions including: 
1. Remembering  
It is to test students’ ability to recognize or recall knowledge from 
memory. 
2. Understanding  
It tests students’ ability to construct meaning from different types of 
functions be they written or graphic messages or activities like 
interpreting, exemplifying, classifying, and so on. 
3. Applying  
It is to carry out or use a procedure through executing or 
implementing. 
4. Analyzing  
It is to break materials or concepts into parts, determine how the 
parts relate to one another or how they interrelate, or how the parts 
relate to an overall structure or purpose. 
5. Evaluating  
In evaluating level, students are able to make judgments based on 
criteria and standards through checking and critiquing. 
6. Creating 
These questions encourage students to put elements together to 
form a coherent or functional whole; reorganize elements into a new 
pattern or structure through generating, planning, or producing. 
 
In the teaching and learning process, it is common to find situations in 
which students cannot answer the teacher's questions. This is happening 
because the students are reluctant to answer or they really do not know the 
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answer (Tan, 2007). In English classroom, it is frequently found that the 
students cannot answer the questions not because of reluctance of the 
knowledge; rather they get difficulties to express their answer in English. It 
means that students have insufficient proficiency ability to answer the 
questions is commonly happened in classroom interaction.  
Questioning is one of the functional features of the teacher's talk. The 
importance of question has been discussed a lot by scholars. In the field of 
second language acquisition, scholar defined questions from a different 
perspective. Cotton (2001) claims that question is any sentence that has an 
interrogative form or function. Elder and Paul (2003: 3), for instance, indicate 
that question define tasks and express problem and issues. The answer, on 
the other hand, is often a full stop in thought. Elder and Paul (2003) assert 
that effective questioning leads to the transformation of the students' thoughts 
and ideas. 
In teaching and learning context, questions refer to some ideas that need 
response from the hearer; in this context, it is common to have teachers 
question and students answer. It is used for asking or requesting for 
information. Moreover, the request is made by some expressions and the 
information is provided with the answer. To invite classroom participation, 
teachers ask and students give responses by answering teachers' questions. 
Phuong and Vo (2019) noted that student involvement is considered to be one 
of factors influencing student English proficiency. Student classroom 
involvement impacts upon student achievement; in other words, the more 
students engage in teaching learning process, the better achievement of their 
English language proficiency will be (Hamzah, Hilmi and Thivya, 2016)  
Modified and effectively rephrased question can avoid ambiguity. It can 
encourage students to participate actively in the discussion. Moreover, it can 
help students in improving their productive skills. Chaudron (1988) proposes 
techniques of modifying questions, they are: repetition, narrowing by means of 
clues, rephrasing with alternative or “or choice” questions and wait-time. 
 
 
DISCUSSION 
The purpose of the research was to describe teacher question in the EFL 
classroom and to identify the most dominant of questions types. The data were 
collected through interview and class observation of ten graders of SMA N 2 
Banguntapan. In analyzing the data, the researchers employed Cresswell 
(2014) procedures, that is, organizing and preparing the data, reading through 
all the data, coding all the data and classified utterances using Bloom 
Taxonomy, making interpretation and finally conclusion is drawn. 
Based on data of direct observation, the researchers found out various 
question types. As Bloom classification, the questions are remembering, 
understanding, applying, analyzing, evaluating and creating. Below is the 
table of frequency and percentage of questions posed by teacher during the 
teaching and learning process. 
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Table 1 : The Occurrence of Teacher Question 
Types of Question  Frequency and percentage of occurrence of 
questions 
First 
meeting 
% Second 
meeting 
% 
Remembering  27 71.1% 12 52.2% 
Understanding  9 23.7% 7 30.4% 
Applying  - - - - 
Analyzing  1 2.6% 3 13% 
Evaluating  - - - - 
Creating  1 2.6% 1 4.3% 
Total 38 100% 23 100% 
 
Among questions types, remembering level was found to be the most 
frequently used in classroom interaction by frequency of 27 questions and 
total percentage of 71.1%. Understanding level is ranked second by occurrence 
in total nine questions and total percentage of 23.7% analyzing and creating 
level is one question and total percentage of 2.6%. In second meeting, the 
teacher posed 23 questions that were categorized based on Bloom taxonomy. 
In the first rank, remembering level is dominantly used with a total number of 
12 questions or 52.3 & the second rank was understanding level by frequency 
of seven or a total research of 30.4%. Then, the third rank was analyzing level 
by frequency of two questions or a total research of 13% and the last question 
in level is creating level. It was found one question with total percentage of 
4.3%. In the research findings, the other types of questions such as applying 
and evaluating were not found in this research.  
The findings showed that the teacher posed a lot of questions in 
remembering level. Students, in this case, are stimulated to recall or 
remember the information given by the teacher. The activities included: 
mention the definition, imitate the pronunciation, state the structure, 
pronounce, repeat, state. The majority of the utterances belong to recall the 
students’ knowledge.  
 
T : In our previous meeting, kita lanjutkan yang kemarin. What we     
            have talked about?  Yang kita bahas minggu lalu apa? 
LL : Narrative 
T : Narrative? Iya. In narrative what kind of tenses that we learn?  
             Tenses yang kita pelajari dinarrative itu apa? Verb nya bentuk     
             keberapa kemarin? 
LL : kedua 
T : Ok, that’s right, bentuk yang kedua.  
 
The teacher said, “yang kita bahas minggu lalu apa?” to recall students’ 
memory of previous material. This question is classified into knowledge level. 
In the next question “In narrative what kind of tenses that we learn? Tenses 
yang kita pelajari dinarrative itu apa? Verb nya bentuk keberapa kemarin?”, 
the teacher elaborated the question to reconfirm the previous question.  
 
EduLite Journal of English Education, Literature, and Culture 
Vol.4, No.2, August 2019, pp. 132-141 
 
136 
 
E-ISSN: 2528-4479, P-ISSN: 2477-5304 
http://jurnal.unissula.ac.id/index.php/edulite 
DOI: http://dx.doi.org/10.30659/e.4.2.132-141 
 
T : Ok. Ini. What tenses is that? Bentuk tenses nya apa? Did you   
            have a good weekend? Bentuknya apa ini? itu berarti apa itu?   
             Simple past atau present perfect? 
L2 : Present perfect 
T : Are you sure? Pakai did loh 
LL : Past 
 
The teacher asked a question to the students “Bentuk tenses nya apa? 
Did you have a good weekend?” to encourage students to identify what tenses 
used in the sentence. The next question “Are you sure? Pakai did loh” to ask 
students to recall their knowledge of simple past tense and present perfect 
tense. This question is categorized onto remembering level. 
In the next observation, it was found that teacher also posed a lot of 
questions which were at remembering level.  
 
T : Did you still remember? Kita minggu lalu bahas apa? 
L1 : Nganu bu, past tense sama apa itu satunya 
T : Apa hayo?  
L1 : Oh, present perfect bu 
T : Yaa.. Nah, kemarin itu kalo past tense cirinya apa?  
LL : Pake verb 2 bu 
 
The teacher posed a question “Did you still remember? Kita minggu lalu 
bahas apa?” to guide student to recall or remember what they learnt last 
week. Then, she continued to ask a question “Yaa.. Nah, kemarin itu kalo past 
tense cirinya apa?” was a question to ask students to mention the 
characteristics of simple past tense. These questions were categorized into 
remembering level because the question focused on recalling students’ 
knowledge of the detail related to the topic discussed, in this case, knowledge 
about the language. 
 
T : Good. 
 : Nah, kalo yang present perfect itu gimana? 
LL : Yang ada have has itu bu 
T : All right. Jadi verbnya bentuk keberapa? 
LL : ketiga 
T : Good job. Terus kemarin itu kan kalo perfect itu ada indikasi  
            waktunya ada kata apa? 
L3 : since bu 
T : Good. Ada lagi yang lain? 
L3 : For... few times... 
 
The teacher asked the students, ”Nah, kalo yang present perfect itu 
gimana?”. It is to stimulate students to recall student knowledge of present 
perfect. Then, she continued to ask “All right. Jadi verbnya bentuk keberapa?” 
to encourage students to mention the detail of present perfect tense.  
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Besides remembering, the teacher posed several questions which belong 
to understanding level. The following extract shows understanding level  of 
question, 
 
L  : Did you leave him? 
T : Ok, Ndoko bertanya pada salah satu temen ceweknya dikelas    
            ya. Did you leave him? Nah, what does it mean, Dinar? Artinya  
            apa le? 
L : Apakah kamu meninggalkan dia? 
 
The teacher asked one of the students, “Did you leave him? Nah, what 
does it mean, Dinar? Artinya apa le?”. The teacher asked about the meaning of 
the sentences they were discussing. The question is categorized into 
understanding level because it involves translating activity. 
 
 
T : Ok , what are the differences between these sentences below?  
            Apa artinya? 
L  : Apa perbedaan diantara kalimat dibawah ini 
T : Very good, check it out. 
 
The question, “Apa artinya?” is categorized into understanding level. 
Teacher posed this question to ask the students to translate the sentence into 
the students’ first language. 
 
 
T : Yes, verb one and adverb. Good  
   And then for interogative form, could you please Aril. Yang  
            interrogative bentuknya seperti apa le?  
Ariel : Did plus verb two 
T : Verb one le,  
   Jangan salah, kita harus cermat dan teliti, bila did nya sudah  
            muncul, baik negative atau interogative maka verbnya kembali  
            ke verb one. Terus lanjut 
Ariel : Plus object plus adverb 
 
In datum, “And then for interrogative form, could you please Aril. Yang 
interrogative bentuknya seperti apa le?” is to ask students to identify the 
sentence and mention the formula. The question is categorized into 
understanding level. 
 
T : All right. Jadi bedanya dua kalimat itu apa? Ada yang bisa  
            menjelaskan? 
L6 : Yang satu pake verb 2 bu, yang satu pakai verb 3 
 
Teacher asked “Jadi bedanya dua kalimat itu apa? Ada yang bisa 
menjelaskan?”. The question is to stimulate students to identify two sentences 
and explain the differences between them; so, it is categorized as analyzing 
level question.  
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T        : And could you please create ten sentences. Five for simple past  
            tense and five for present perfect tense. Do it at home ya. 
LL : Iya bu. 
 
The teacher posed a question “And could you please create ten 
sentences. Five for simple past tense and five for present perfect tense. Do it at 
home ya”. The teacher asked them to create sentence though it is done at 
home. This seems to question revealing higher order thinking skills (HOTS).  
 
Table 2 : The Occurrence of Teacher Question 
Thinking skill 
Frequency and percentage of occurrence of question 
First meeting % Second meeting % 
HOTS 2 5.3% 4 17.4% 
LOTS 36 94.7% 19 82.6% 
 
Table 2 shows that mostly teacher posed LOTS level questions in the first 
meeting and second meeting. The teacher posed 27 questions in remembering 
level and 9 questions in understanding level which belongs to LOTS questions. 
Teachers posed HOTS questions which consist of one analyzing level question 
and one creating level questions. In the second meeting teacher posed in total 
19 questions which also belong to LOTS question which consist of 12 
questions in remembering level questions and seven questions in 
understanding level questions. HOTS questions in total four questions consist 
of three questions in analyzing level questions and one creating level 
questions. The most dominant of teacher question that posed by the teachers 
was remembering level questions. In other words, the most dominant 
questions types posed during the lesson were LOTS questions. 
It can be concluded that the teacher in both meetings posed a lot of 
questions which were in remembering level. According to Brown (2007) recall 
questions are the most common type of questions asked by teachers because 
the information has to be known before they can be applied and curricular 
objectives and examinations often stress factual content. 
In teaching and learning process, the teachers mostly used L1 to interact 
with the students. They noted that Bahasa Indonesia was used during the 
lesson to save time, avoid lengthy explanations in the target language and help 
students to comprehend the question easier. This is in line with Yulia's finding 
(2014) that teachers tend to speak in Bahasa Indonesia to ease student to 
understand.  
In brief, teachers posed a lot of at remembering level. In order words, 
they pose more low order thinking skills (LOTS) that might be impacted upon 
low exposure on student creativity as well as critical thinking. it is in line with 
Gall (1970) concluding that about 60 researches of teacher question require 
students to recall facts; about 20 researches require students to think; and 
the remaining 20 research are procedural. There are some reasons why the 
questions of remembering level dominated in this research, they are as follows:  
 
1. Teacher competence in teaching English in particular speaking competence 
need to be revealed in class. Based on the observations, the teacher asked a 
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lot of questions in remembering level questions. This means that the teachers 
focused merely on recognizing and recalling students’ knowledge. Question in 
the level of HOTS is limited. Alkhaleefah (1996), said that classroom questions 
were considered as an important skill in teaching because they reflect 
teachers’ capability and competence in formulating and directing questions to 
students at a level that evokes their interest, and dealing with their reactions, 
since teachers develop their positive from anxiety and fear. As well, Walsh 
(2011) argued that the need of language teaching professional to ask 
appropriate questions and emphasize the complexity attached to good 
questions. 
 
2. It was found that students were not too interested in learning English, and 
they have low motivation in learning English. It can be seen from how they 
respond to teacher question and motivation to learn English. William and 
Burden (1997) point out that learning was possible to occur when people want 
to do it.  
 
3. The situation of teaching and learning English also influenced by the 
teachers in asking questions in teaching and learning process. Based on the 
interview, the teacher found difficulties to use why question to the students. 
 
4. The material of lesson. In this research, the material of lesson was about 
simple past tense and present perfect tense. The teachers focused on recalling 
students’ knowledge about simple past tense and present perfect tense. In 
teaching and learning process teacher dominantly ask students to state what 
tenses used in the sentence. Zaennudin (2016) pinpoints that the use of 
authentic material and classroom discussion technique facilitates the teacher 
to use types of questions.   
  
The teachers focused on recalling students’ memory about the topic 
given. The questions that stimulated students to think higher was limited. In 
addition, the students competence also gave impact to the teacher posed the 
question’s types. During the teaching and learning process the students were 
not interested in learning English. 
The teachers said that she wanted to ask questions that encourage 
students to think higher. However, the students avoided to answer questions. 
In this research, the material of the lesson was simple past tense and present 
perfect tense. The teacher focused on recalling students’ knowledge about the 
structure and detail of each tenses.  
Among questions types, remembering level were found to be most 
frequently occurring question types in teaching and learning process. There 
are some reasons why the questions in remembering level dominated in this 
research, they are: (1) teacher’s competence in teaching English, (2) students’ 
competence in learning English, (3) the situation during the teaching and 
learning process, (4) the material given by the teacher in teaching and learning 
process.  
Overall, it can be concluded that teacher question is influenced by 
teacher competence, students’ competence, situation of teaching and learning 
process, and the material of the lesson. It is in line with the result of research 
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by Swift (2004) who reported that the presence of significant positive relation 
between teacher effectiveness in lesson explanation, method in asking 
questions, and their competence in teaching. 
 
 
CONCLUSION  
As Chaudron (1988) concluded that 20% - 40% of class talks are questions, 
classroom English exposure need to be revealed in the process of teaching and 
learning. To engage student critical thinking, teachers need to have sufficient 
language exposure triggering student higher order thinking skills. In fact, this 
research revealed remembering questions seem to be frequently used by 
teachers in classroom interaction. Remembering level questions stimulate 
students to recall and state the information they got. Teachers need to note 
that they are language model in class, thus, their classroom language should 
be good and proficient as well as they should be able to create questions that 
provide critical thinking of students.   
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